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The purpose of this guidance 

The purpose of this document is to support inspectors in judging the quality of provision for children in the Early Years Foundation Stage (EYFS). It should be read in conjunction with Conducting the inspection: guidance for inspectors of schools which sets out the principles and approaches to inspection. 
From September 2008 the EYFS became statutory. The EYFS replaces the existing three documents: Curriculum Guidance for the Foundation Stage; Birth to Three Matters; and the National Standards for Under 8s Day Care and Childminding. Schools have had the documentation for some time and have been receiving training during 2008 so that they can begin to implement the framework from September 2008. 
The area of learning previously entitled Mathematical Development has been renamed Problem solving, reasoning and numeracy. The Early Learning Goal in Communication, Language and Literacy was changed from September 2007 to reflect the findings of the Rose Review
 into the teaching of early reading. The change is that children should: ‘hear and say sounds in words in the order in which they occur’. This replaces the original statement that children should: ‘hear and say initial and final sounds in words, and short vowel sounds within words’.  There are no other changes to the existing Early Learning Goals.
The Childcare Act 2006 gives the Secretary of State an enabling power to make regulations which provide for exemptions from all or part of the areas of learning and development and the Early Learning Goals set out in the EYFS in the following circumstances: 

a) in respect of providers who are temporarily unable to deliver the full EYFS learning and development requirements, but will be able to do so within a period of 12 months; and
b) in respect of an individual child where the EYFS learning and development requirements, or some element of them, are in conflict either with the parents’ religious or philosophical beliefs or the particular circumstances affecting that child.
Providers will need to seek the agreement of DCSF to any temporary exemption in respect of the entire provision and the agreement of their local authority to any exemption for individual children. 

There is no power to exempt providers or children from the welfare requirements or from the assessment arrangements.

Single inspections 

From September 2008 all provision on a school site that is managed by the governing body will be inspected in a ‘single inspection’ under the existing section 5 framework. Where this includes care for children under three years that is registered by Ofsted, the tariff for the inspection will be increased according to the size and complexity of the additional provision. If the childcare provision has been inspected recently, inspectors will take a common sense approach to inspecting it proportionately. They will follow up any issues from the earlier inspection and take account of any changes to inspection requirements since September 2008. 
NB With the implementation of the Childcare Act 2006 from September 2008, childcare for older pupils, not part of the EYFS, will also be inspected proportionately as part of section 5; Appendix C to this guidance highlights the small number of areas where this might entail additional inspection work.
Parallel inspection events

Registered childcare provision on a school site that is not managed by the governing body will be inspected at the same time as the school where practically possible as a ‘parallel inspection event’. However, the inspections will remain separate, as will the reports. The provision will be inspected under section 42 of the Childcare Act 2006 using ‘The Early Years Evaluation Schedule’. Guidance for inspectors on carrying out these inspections can be found in the document entitled ‘Using the Early Years evaluation schedule’. As with single inspections, if the provision has been inspected recently, inspectors will follow up any areas for improvement and take account of any changes to inspection requirements since September 2008.
An overview of the process

Getting started: before the inspection 
· As always, the self-evaluation form (SEF) is the starting point. 

· Consider what the school says about the EYFS in each section of the SEF and the grades that the school has awarded. Are there any contradictions between the sections that might raise a question to follow up, or evidence of strengths to be confirmed by the inspection?

· What evidence is there about the children’s attainment on entry or their subsequent progress? You may want to alert the headteacher to the need for further evidence/discussion at the start of the inspection. 
· The pre-inspection briefing (PIB) should reflect any issues about the EYFS raised in the SEF. 

· Look at the previous report, including any reports on childcare managed by the governing body, and ensure any issues raised there are followed up, as necessary. 

· Look at the Key Stage 1 results and any analysis of these in the SEF. Are there any issues here that might have a basis in the EYFS? For example, if results in mathematics are especially low you would want to track back to pupils’ earliest mathematical experiences, as well as those in Key Stage 1. 

· As usual, plan appropriate trails and set up meetings with staff who can answer your questions. 

During the inspection

· Ensure sufficient time is devoted to the inspection of the EYFS. 

· Inspection activities should include: observations of sessions/lessons in the EYFS, taking account of the issues you have raised in the PIB and assessing the personal development, welfare and safeguarding of the EYFS pupils; an analysis of the school’s information on attainment and progress in the EYFS; and discussions about the leadership and management of the EYFS. 

· Guidance on judging attainment and progress, including analysing data from the Early Years Foundation Stage Profile (EYFSP) can be found at Appendices A and B. This guidance is now available as an interactive training package. Contact Institutional Inspections and Frameworks, Ofsted, for more information. 

· To help with pitching judgements, some pointers about inadequate provision and its effect on overall judgements are set out later in this guidance.  

Gathering evidence on the welfare requirements

It is not Ofsted’s intention to complete a checklist of whether schools meet the requirements of the EYFS or are ‘having regard to’ the statutory guidance. Part C of the SEF asks schools to evaluate the extent to which:

· the school meets the learning and development requirements of the Early Years Foundation Stage

· the school meets the welfare requirements of the Early Years Foundation Stage.

· the governing body, where appropriate, has regard to the requirements of the Childcare Register.

The school will indicate, in the usual way, whether each is ‘fully in place,’ ‘partly in place’ or ‘not in place’. Depending on the school’s response, any indicated areas should form an initial focus for inspection activity and for discussions with the headteacher/manager of the provision. You will need to form a view of the significance of this failure to meet the requirements of the EYFS or to have regard to those of the Childcare Register, and the extent of its impact on learners’ welfare and progress.

As with all section 5 inspections, you must check that safeguarding procedures meet current government guidelines. There is no necessity to make a physical check of other requirements. However, by visiting the early years provision, observing the children, examining paperwork, following up any issues from the previous inspection or issues raised in the parents’ questionnaire you will form a view as to whether there is any likely breach of other requirements. If this seems possible, then you will need to tailor your inspection activity in proportion to the issues that the situation presents. Effectively, you will be making a risk assessment and then making a proportionate response. See Appendix C for further guidance on inspecting the welfare requirements.
Writing the report

· Your judgements on the overall effectiveness of the EYFS are reported in a separate section which follows the overall effectiveness section of the report. 
· Report on the quality of the provision and outcomes for learners, explaining why things are as they are, clearly identifying any key strengths or weaknesses. Any key weakness in the EYFS should be brought forward as points for improvement for the whole school and reflected in the overall EYFS grade. Any significant strengths or weaknesses will have a proportionate impact on overall school grades in a similar way to a weakness in a key stage might impact on overall Achievement and Standards grades. 

· A length of around 250 words will normally be appropriate, depending on the context, size of provision and findings. This should allow for sufficient detail and exemplification about the EYFS to give users a clear picture of provision, but particular strengths or weaknesses may require further detail. 

· There is a new section on the EYFS in the inspection judgements form where you should record the numerical grade awarded for each of the six judgements.

Evaluating the quality of provision in the Early Years Foundation Stage in schools

The asterisked judgements in the table below are common to all provision for the EYFS whether in early years’ settings or in schools. The other two judgements (non-asterisked) are outcome judgements which are made in maintained schools under the common inspection framework. These two judgements will also be made in independent schools.

The six judgements are: 

	How effective is the provision in meeting the needs of children in the Early Years Foundation Stage?*

	How well do children in the EYFS achieve?

	How good are the overall personal development and well-being of the children in the EYFS?

	How effectively are children in the Early Years Foundation Stage helped to learn and develop?*

	How effectively is the welfare of the children in the Early Years Foundation Stage promoted?*

	How effectively is provision in the Early Years Foundation Stage led and managed?*


Guidance on making judgements on provision for the Early Years Foundation Stage 
This guidance identifies what inspectors should take into account when making judgements on the quality of provision in the EYFS. Inspectors will use their professional judgement to evaluate what they observe, taking account of the major aspects set out in the bullet points. The grade descriptions are intended to help them do this. Where inspectors are considering whether an aspect of the EYFS is inadequate the greatest weight should be given to the statements in bold.
The phrases in italics throughout this guidance link to the themes and commitments which underpin the EYFS.
Overall effectiveness
How effective is the provision in meeting the needs of children in the Early Years Foundation Stage?*
The central question is ‘what is it like for a child here’? An evaluation of the overall effectiveness of the provision is determined by how well it promotes the five Every Child Matters (ECM) outcomes and meets the needs of all children who attend. Inspectors should take account of the extent to which:
· the needs of all children are routinely met through recognising the uniqueness of each child

· the setting supports every child so that no group or individual is disadvantaged 
· all children make progress in their learning and development
· children’s welfare is promoted

· partnerships in the wider context are used to promote good quality education and care  
· planning for improvement, including processes of self evaluation, is effective.

	Outstanding (1)
	Exemplary: the setting is highly effective at making sure children’s progress across the five ECM outcomes is consistently good and is exemplary in significant elements. All major aspects of the provision are at least good, and exemplary in most respects. Children’s learning and development are impressive in relation to their starting points and capabilities. Provision for their physical and emotional well-being is excellent. Exemplary partnerships between providers, parents and other agencies ensure children’s needs are met and their protection is assured. Highly effective systems lead to improvement. All other judgements are at least good and some are outstanding.

The overarching requirements of the EYFS are met.

	Good

(2)
	Children make good progress in their learning. They enjoy their time in school. Learning opportunities help to meet all children’s needs well and keep them actively engaged. Good arrangements exist to ensure their safety and health and encourage their involvement in their community. Effective links with parents/carers help to involve them in their children’s care and education, and they are kept very well informed of their progress. Those in charge work in partnership with other agencies and providers to ensure that children’s learning and welfare needs are met. They have an accurate understanding of the strengths and weaknesses of the provision and take effective steps to improve it. 
There are no breaches of specific requirements that have a significant impact on the children or on the extent to which the overarching requirements are met.

	Satisfactory (3)
	The EYFS is satisfactory in all key judgements, and may be good in some respects. 
There are no breaches of specific requirements that have a significant impact on the children or on the extent to which the overarching requirements are met

	Inadequate (4) 
	Overall effectiveness is likely to be judged inadequate if any of the key judgements are inadequate.  Learning opportunities have significant weaknesses that restrict the progress and personal development of children. Children are not cared for adequately so their safety and/or health are at risk. Those in charge do not give other staff an adequate sense of direction. Those in charge disregard or are unaware of weaknesses and show insufficient capacity to make improvements. Communication with parents and carers is not focused on children’s learning and development.

There are breaches of the overarching requirements that have a significant impact on the children.


How well do children in the EYFS achieve?

Inspectors should take account of:
· how well children learn and develop in relation to their starting points and capabilities
· the extent to which children are active learners, creative and think critically
· whether progress in particular areas of learning and development is consistently better than any other or falls below others
· children’s ability to work independently.
	Outstanding

(1)
	All children make significant gains in their learning and have consistently good and often excellent levels of achievement in relation to their starting points and capabilities. Children play a dynamic role in their learning. They offer their ideas and respond to challenges with great enthusiasm. They show exceptionally high levels of independence, curiosity, imagination and concentration. They use all their senses to actively explore and solve problems.

	Good

(2)
	Most children, including those with learning difficulties and/or disabilities, or those learning English as an additional language, make good progress towards the early learning goals in most areas of learning in relation to their starting points. Some may make very good progress. They play well on their own and with others. They demonstrate a good understanding of what they are learning and can take responsibility for choosing activities, justifying their choices and explaining what they are doing. They have good relationships with adults and other children.

	Satisfactory

(3)
	Overall, children make sound progress in their learning given their capabilities and starting points, though this may be variable between groups or across areas of learning. Most children are willing to participate in learning activities.

	Inadequate

(4)
	Overall, the goals that children reach within the educational programmes are not high enough when set against their capabilities and starting points. A significant number do not make sufficient gains across the areas of learning. Particular groups of pupils underachieve significantly.  Children’s performance in some of the areas of learning is unsatisfactory. The pace of learning is too slow for children to make satisfactory gains in knowledge, skills and understanding. Children do not show enthusiasm for learning. 


How good are the overall personal development and well-being of the children in the EYFS?
Children’s personal development and well-being should be evaluated against the following outcomes:
Staying safe

· the extent to which children behave in ways that are safe for themselves and others 

· children’s understanding of dangers and how to stay safe

Being healthy

· the extent to which children understand and adopt healthy habits such as good hygiene practices 
· the extent to which children are active and understand the benefits of physical activity
· the extent to which children make healthy choices about what they eat and drink 
Making a positive contribution

· children’s enjoyment of and attitudes towards learning, including their motivation to participate, willingness to make choices and how they communicate their learning
· how well children join in, make friends and respect each other
· the extent to which children respond to the expectations of those who work with them

· children’s ability to make appropriate choices and decisions 

Developing skills for the future 
· children’s progress in communicating, literacy, numeracy and information and communication technology

· children’s habits as active, inquisitive and independent learners

· children’s development of group skills and problem solving
· children’s understanding of the wider world demonstrated through their play.
	Outstanding (1) 
	Children’s personal development and well-being are at least good in the above outcomes and are exemplary in significant elements. 

	Good          (2)


	Children are learning to understand their feelings. They behave well and are enthusiastic about their learning. They feel safe, are safety conscious without being fearful, and they adopt healthy practices. Children from different backgrounds and cultures work and play in harmony. They make good overall progress in developing the personal qualities that enable them to take responsibility for small tasks and develop skills as good learners.

	Satisfactory (3)
	Children’s personal development and their well-being are satisfactory in the above outcomes, and may be good in some. 

	Inadequate (4)
	Children generally, or significant groups of them, are reluctant to engage. Children’s attitudes and/or unacceptable behaviour limit their achievements. Lack of independence and sustained concentration, characterised by flitting between activities, occurs frequently. Arguments over resources, or disputes about sharing, may lead to aggressive behaviour. Some children are isolated or integrate poorly with others. They do not have confidence to ask for sufficient support if they feel afraid or lonely. Children have very little awareness or understanding of health and safety practices. They are not developing the social and learning skills that will equip them for the future. 


How effectively are children in the EYFS helped to learn and develop?*
Inspectors should take account of these major aspects of learning and development:

· how well the adults support learning
· how well the learning environment  helps children progress towards the early learning goals

· the quality of planning  for individuals to ensure that each child receives an enjoyable and challenging experience across the areas of learning

· how well information from observation and assessment is used to ensure that children achieve as much as they can in relation to their starting points and capabilities
· how well additional learning and/or development needs are identified and provided for

· the extent to which there is planned, purposeful play and exploration , both in and out of doors, with a balance of adult-led and child-led activities that results in active learning
· the impact of the involvement of parents/carers as partners and other agencies and providers in children’s learning and development

	Outstanding (1)
	Inspirational provision – with exceptional organisation of the educational programmes and the learning environment - that is at least good in all major aspects and is exemplary in most respects. As a result, children make exceptionally good progress. 

	Good       (2)


	The provision leads to children making good progress and encourages positive attitudes to learning. Adults’ good knowledge of the learning and development requirements and guidance of the EYFS means they are confident in helping children learn appropriately both in and out of doors. High quality planning and organisation ensure that every child enjoys, and is suitably challenged by, the learning experiences provided. Children work well with adults and independently. Based upon thorough and accurate observations, activities are well matched to the full range of children’s needs, so that all can succeed including those with learning difficulties and/or disabilities. Children are guided to discuss their work with others and encouraged to work well with adults and independently. All adults are well deployed to support learning. Good relationships support parents and carers in helping all children to succeed. 

	Satisfactory (3)
	The provision is satisfactory in all major aspects, and may be good in some. As a result, children enjoy learning and make the progress that should be expected of them. 

	Inadequate (4)


	The provision is unsatisfactory so that children generally, or particular groups of them, do not make adequate progress. Adults’ knowledge of the learning and development requirements and guidance is inadequate; some requirements having a significant impact on children are unlikely to be met. The methods used do not sufficiently engage and encourage children, so that behaviour may be poor. Not enough independent learning takes place or children are excessively passive. Observations are not frequent or accurate enough to monitor children’s progress, so adults do not have a clear enough understanding of their needs. Other adults, including parents, carers and other providers are not sufficiently involved in promoting children’s learning and development.


How effectively is the welfare of the children in the EYFS promoted?*
Inspectors should take account of the following major aspects of provision:

· the steps taken by the key people to safeguard and promote the welfare of the children

· how good health and well-being  is promoted and whether necessary steps are taken to prevent the spread of infection, and appropriate action taken when children are ill

· how well adults teach children about keeping safe

· how effectively children are encouraged to develop the habits and behaviour appropriate to good learners, their own needs, and those of others

· the suitability and safety of outdoor and indoor spaces, furniture, equipment and toys.
	Outstanding (1)
	The welfare of the children is promoted extremely well in all major aspects and is exemplary in significant elements. It is significantly enhanced by policies, procedures and practice that are individual to the setting, robust and implemented with a high level of consistency. 

	Good

(2)
	Good quality care for children is seen in the high level of commitment of staff to implementing effective strategies to promote all children’s social, physical and economic well-being regardless of need or background, and their good knowledge and understanding of the welfare requirements and guidance. Behaviour is well managed. Arrangements for safeguarding pupils are robust and regularly reviewed. Risk assessments are carefully organised and well managed. The setting is well-equipped, safe and secure. This safe and supportive environment enables children to thrive. Any children at risk are identified early and effective arrangements put in place to keep them engaged. The school works effectively with parents/carers, other agencies and providers to ensure that children are cared for well.

	Satisfactory (3)
	The welfare of the children is promoted adequately and may be good in some respects. 

	Inadequate (4)
	The setting does not promote the welfare of all children. Adults’ knowledge of the welfare requirements and guidance is inadequate; some requirements having a significant impact on children are unlikely to be met. Some individual and/or groups of children, such as those with learning difficulties and/or disabilities, are not fully supported and integrated. Systems are weak and some records, policies or procedures may be missing or out of date. Staff are inadequately trained or insufficiently vigilant to safeguard or promote children’s safety and health. The school does not effectively promote children’s physical, social and economic development, or their understanding of appropriate safety and health habits. Children may be at risk of harm.


How effectively is the EYFS provision led and managed?*
Inspectors should take account of the following aspects:

· the maintenance of records, policies and procedures required for safe and efficient management of the EYFS
 and to ensure that the needs of all children are met

· the suitability and qualifications of the adults looking after children or having unsupervised access to them

· how effectively and efficiently resources are deployed

· how effectively adults strive for improvement to provide high quality care and education
· the quality and effectiveness of risk assessments and actions taken to manage or eliminate risks
· how effectively provision and outcomes are monitored through regular quality checks and self-assessment, leading to clear identification of targets for further improvement

· the capacity to make necessary improvements, as shown by improvements made since the last inspection
· the extent to which inclusive practice is promoted so that all children have their welfare needs met and achieve as well as they can regardless of background
· how effectively links with parents/carers, other providers, services, employers and others promote the integration of care, education and any extended services.

	Outstanding (1)


	Leadership and management are at least good in all aspects and are exemplary in most respects, as shown by their impact on the children. Those in charge have exceptionally high aspirations for quality through ongoing improvement.

	Good

(2)
	Those in charge are focused on helping all children to make good progress in their learning and development, and promoting their welfare. There is a common sense of purpose between adults who work together. Self-evaluation takes into account the views of children, parents/carers, and other interested partners. It is effective in identifying strengths and weaknesses and is used together with findings from any other quality checks to devise actions that lead to improvement. Those in charge are able to demonstrate how they have raised children’s achievement and made improvements to provision. The provision runs smoothly on a day-to-day basis. Resources are well used, including any extended services, to improve outcomes for children. Vetting procedures for all adults who work with children are robust. Good links exist with parents/carers and other agencies and providers. The impact is seen in the good or rapidly improving progress made by most children in all the areas of learning, in their sense of security and well-being.

	Satisfactory (3)
	No major aspects of leadership and management are inadequate, and some may be good, as shown by their impact on the children. Areas of weakness have been identified and those in charge demonstrate the capacity to tackle them.

	Inadequate (4)
	Overall, leadership and management have too little effect so that children make limited progress in their learning and personal development. At its worst, the setting/class is disorderly and unsafe, and arrangements to ensure the welfare of children are not adequately in place.  As a result children may be at risk of harm. Those in charge are insufficiently focused on raising achievement and promoting the personal development of individual and/or groups of children. Many staff are disenchanted and lack confidence in those in charge. The quality of its self-evaluation is inadequate and those in charge do not have a realistic view of its weaknesses. The views of others (e.g. children, parents/carers) are rarely sought and, if they are, little is done to address the issues or concerns raised. Resources are not well deployed, because the setting does not have a well-ordered sense of its priorities. Inadequate use is made of any extended services to promote outcomes for children. Links with parents/carers and/or others supporting children’s care and education are not strong enough to ensure that individual needs are met. 



Inadequate EYFS 
Judging and reporting on schools with inadequate provision for EYFS
Inspection will focus on the school’s outcomes and the aspects of provision which contribute to them. There may be several scenarios for inadequate provision:

· Some statutory requirements are not being met or had proper regard to so that there is a significant impact on the children

· Registered provision for under 3s is inadequate 

· Provision for 3-5s is inadequate

· The whole EYFS (0-5) is inadequate.
If inspectors find that any of the learning and development or welfare requirements are not being treated with due regard, they should evaluate the significance of the individual requirements in judging whether the EYFS provision is inadequate overall. This will not necessarily be the case, for example, when schools have already identified and begun to address problems, or if they are of a minor nature. However, overarching requirements (such as ‘Adults looking after children must have appropriate qualifications, training, skills and knowledge’) not given due regard are likely to result in an inadequate judgement because they will be reflected in judgements on the quality of provision and leadership and management. Failures to have due regard for requirements that affect the safety of the children or have a significant impact on their welfare, enjoyment and progress should lead to a judgement of inadequate. 

Many primary schools and some secondary schools operate registered early years facilities of their own for children under three. A situation may arise where this registered provision is inadequate but the rest of the school is satisfactory or better. In this situation, you should:

· grade the EYFS provision as inadequate but make a proportionate judgement as to the extent to which this affects the school’s overall grade. For example, if safeguarding is inadequate and this is putting the young learners at risk, then this has serious implications for the school’s wider leadership. If there are some failings in learning and development requirements, then it may have only more limited implications for the wider grades.

· clearly state in the text of the report that the registered provision for under threes has been judged to be inadequate, state the general reasons why this is so and the impact on children’s welfare and learning. Make clear any differences between the provision for under threes and over threes.

Where provision for 3-5s or 0-5s is inadequate and the rest of the school is at least satisfactory, inspectors will need to consider whether inadequate EYFS provision will lead to a school being issued with a Notice to Improve or placed in Special Measures. If a Notice to Improve is required, the report should make the reasons clear, and indicate any specific failures to have regard for learning and development or welfare requirements and their impact on the children. Under some circumstances it may be necessary to consider Special Measures; this may be the case when there are serious concerns about the welfare and progress of the learners which raise questions about the effectiveness of the school’s leadership and management and their capacity to make the required improvements. For example, if school leaders have failed to identify and tackle concerns with EYFS provision it will be difficult to justify that ‘capacity to improve’ is satisfactory. 
Reports should be written so that it is clear what has been inspected. Inspectors should state clearly which overarching requirements have not been met and the impact on the children. 
Monitoring inadequate provision in EYFS

In settings registered by Ofsted, such as childminding, playgroups and day nurseries, inadequate provision could lead to enforcement action being taken against a provider and even to the setting being closed down and learners sent home. Failures to meet requirements in schools should be treated equally seriously. Inadequate provision will be dealt with on the following basis:

· Ofsted will take enforcement action in schools in respect of registered provision, i.e. provision for under threes
· inadequate provision for children aged 3-5 years, including where provision for under threes and over threes is mixed, will be followed up using existing procedures for schools causing concern  

· where the whole provision 0-5 is inadequate there may be a combination of Children’s Directorate and Education Directorate processes for dealing with inadequate provision e.g. enforcement action and Special Measures monitoring 
· schools which are graded satisfactory overall but have inadequate EYFS may be monitored through the programme of monitoring satisfactory schools with areas of underperformance. 

See Appendix D for details on procedures for monitoring inadequate EYFS.
Judging and reporting other childcare provision not part of EYFS
Inadequate pre- or post-school provision for learners aged 6-17
Where the school itself operates childcare for pupils:

· following the end of the term in which they had their fifth birthday until the age of 8 years, it should have regard to the requirements of the compulsory part of the Childcare Register 

· aged 8-17, it should have regard to the Voluntary Childcare Register. 

Inspectors should form a risk assessment of such activities and, if there are concerns, obtain direct evidence of their operations. If there are areas that are inadequate, inspectors should assess the level of risk to children and comment appropriately in the report. The extent and impact of any such inadequacies should be taken into account when making judgements on care, guidance and support and on leadership and management. It is likely that most issues can be dealt with as an area for improvement. In extreme cases, for example where there are issues of safeguarding, inadequacies may lead to the school being placed into a category. In such a case the usual monitoring procedures will be followed. 
Childcare on the school site provided by other bodies

Governing bodies continue to be responsible for provision on the school site before, during and after school unless they have a ‘transfer of control agreement’ so that other bodies are responsible during the times specified. Where possible, the provision subject to the transfer will be inspected as a ‘parallel inspection event’ (PIE) at the same time as the school. The governors should seek assurance that these other bodies have appropriate policies in place to safeguard children. The school is not responsible for the quality of care provided by these other organisations, which will be reported on separately. However, if during the course of the inspection you come across evidence indicating that this provision may be inadequate, or putting children at risk, you should:

· consider the nature of the school’s responsibility in this situation, which may be considerable if it is – for example – renting out its space to a group of parents

· consider whether the provision is being provided under contract on behalf of the school and so is effectively managed by the governing body, in which case the inspection of the registered provision should be part of a single inspection
· consider whether the school’s management of its relationship with this partner organisation has implications for your judgements on the school itself, for example in its leadership and management

· report your concerns to the CIE team at the first opportunity, if the other provision is not being inspected but you have concerns about young people’s safety and welfare.
Appendix A: Judging attainment on entry and/or progress
This guidance is to inform judgements on attainment on entry, attainment and/or progress.

For reference, consult:

· the ‘development matters’ in the Practice Guidance for the Early Years Foundation Stage (EYFS). They describe likely achievements for a child who is progressing towards the early learning goals (ELGs).  Progression is shown by the use of broad age-related bands. Note that these bands overlap and children will not necessarily progress sequentially through each element within them . 
the Early Years Foundation Stage Profile (EYFSP) points on each of the 13 scales.

attainment on entry to Nursery and Reception

No national data on attainment on entry are available for comparison. Instead, you can take account of expectations in the age-related bands. Remember to avoid using the term ‘average’ and ‘standards’ as there is no ‘national average’ for three- and four-year-olds on entry to Nursery and Reception. 

Ask the school about its first set of records/data put in place after the admission of its youngest pupils this year and the previous two years, to inform judgements about attainment on entry and progress in the EYFS. To judge whether the evaluation of attainment on entry in the SEF is convincing, also take into account contextual factors shown in RAISEonline (where available) and the previous inspection report, the attainment on entry evaluation in this report and whether contextual factors have changed recently. If contextual features look similar then attainment on entry may be more or less the same. If the picture is unclear, note the exploration of attainment on entry in the PIB.

If a substantial number of new children enter the school in Reception or leave after Nursery, establish attainment on entry to Reception as well as to Nursery. Also take into account children who enter Reception part way through the year. If many children enter Reception without pre-school experience, this might mean that attainment on entry at this point is lower, or similar, to the attainment on entry to Nursery. Remember, entry to Reception varies in different local authorities, and children admitted in April have only one term in Reception. Check arrangements for ‘staggered entry’ and part- and full-time attendance, as the amount of time spent in school could well affect both attainment and progress.

Nursery

Attainment on entry to Nursery at age three: most children are likely to be working within the development matters band for 30-50 months, having shown competence in the preceding band for 22-36 months. This may be referred to as the age-related expectation at the beginning of Nursery. Consider this guidance for all six areas of learning when judging attainment on entry to Nursery, taking into account children’s ages on entry. Attainment on entry is likely to be below age-related expectations where a substantial proportion of children in a school has not demonstrated all of the elements in the 22-36 month band. 
Reception

Attainment on entry to Reception at age four: most children are likely to demonstrate some of the elements of skill, knowledge and understanding within the development matters band for 40-60+ months, in addition to all of the elements in the preceding band for 30-50 months. This may be referred to as the age-related expectation at the beginning of Reception. Consider all six areas of learning when judging attainment on entry to Reception, taking into account children’s ages on entry. Attainment on entry is likely to be below age-related expectations where a substantial proportion of children in a school has not demonstrated all of the elements in the 30-50 month band. The statutory ELGs establish national expectations for most children to reach by the end of the Reception year. These are the statements in bold in the 40-60+ month band. 
Attainment at the end of the EYFS/entry to Year 1

Schools have EYFSP data provided by their local authority. For details about the EYFSP see Appendix B. Compare school data with national results, rather than local, to evaluate attainment. Take into account all six areas of learning. Check how many children score 6 in all of the PSED and CLL scales. This indicates children working at a good level of development- see definition below in Appendix B. Then check the data against the proportion of children scoring 6 or more in each of the assessment scales. Results very close to the national figures are likely to be described as broadly average. If results in any area fall below, but not close to, national figures it is unlikely that attainment would be judged to be above average.

Establish the consistency of the school’s EYFSP results in recent years and the accuracy of its judgements, supported by training and moderation. Training is gradually increasing accuracy and consistency. Ask the senior management team and the EYFS leader about training and moderation and whether any EYFSP assessments (areas or years) may be too harsh or lenient. Data are likely to be inaccurate if they are not based predominantly on observation of child-initiated activity. Interpret the results accordingly to agree with the school the standards of children who have completed the EYFS. 
For current children in the EYFS, ask the school to compare the most recent attainment records with those for the previous year group at the same time of the year, and the targets for the cohorts, to evaluate the standards of current pupils. In small schools, the attainment of different cohorts may vary greatly. Take this into account in evaluating current standards attained, clarifying differences in the report. If accuracy of judgement or the quality of records are inspection issues, it may be helpful to check work or observe and talk to children jointly with a member of staff to inform the standards judgement.

Judging progress in the EYFS
Progress from the age-related expectations at the beginning of Nursery, to the age-related expectations at the beginning of Reception, on to the EYFSP national figures by the end of Reception is likely to represent satisfactory progress during the EYFS. However, contextual factors should be taken into account.
Appendix B The Early Years Foundation Stage Profile (EYFSP)
The EYFSP captures the early learning goals (ELGs) as a set of 13 assessment scales grouped into six areas of learning (listed under Table 1 below). The full list of ELGs can be found in Appendix 1 in the EYFS statutory framework. Each scale has nine points. Be careful not to confuse ‘points’ with ‘scores’ as they are not generally hierarchical; an example of a point is ‘plays alongside others’. 

· The first three points (1−3) describe a child who is still progressing towards the achievements described in the ELGs. Most children will achieve all of these three points before they achieve any of the ELGs. A child who fails to demonstrate any of these points is likely to be suffering from profound and complex problems.

· The next five points (4−8) are the ELGs themselves re-arranged, combined or split to form an assessment tool. The points on each scale are presented in approximate order of difficulty, according to evidence from trials. However, the points are not necessarily hierarchical and a child may achieve a later point without having achieved some or all of the earlier points.

· The final point (9) in each scale describes a child who has achieved all the points from 1−8 on that scale, has developed further both in breadth and depth, and is working consistently beyond the level of the ELGs. The purpose of point 9 is to identify children with a pronounced ability in a specific area of learning.

· Children who score six points or more on a scale may be classified as working securely within the ELGs. The records do not show which six of the nine points have been achieved; for example, for one child these may be points 1, 2, 3, 5, 6, 8. However, research by the National Foundation for Educational Research (NFER) indicates that children who are attaining within points 4−8 will generally have already attained points 1−3.

The point (0) in each scale describes a child for whom it has not been possible to record an assessment. Whilst the EYFSP has been developed to be as inclusive as possible so that as many children as possible can be assessed against the scales it contains, there may be some items in the scales that some children are unable to achieve because of the nature of their individual needs. For example, there may be items within the personal, social and emotional development scales (such as those involving interactions with others) that cannot be achieved at this stage of their development. Similarly, there may be items within the scale for physical development that cannot be achieved by some children.

The scale score for each child on each of the 13 FSP assessment scales is the number of points that the child has achieved. If the score is 4 the child may have achieved any four of the points. They are in a hierarchical order for points 1−3 and on average in personal, social and emotional development, CLL and PSRN at points 4−8, but not in the other scales, so it is likely the child will have gained points 1−3 and one other.

Which EYFSP figures are important? 

The important comparison is whether children are working securely within the ELGs (i.e. whether they have a scale score of six or more) on each scale. Total scores within an area of learning should not be used alone. For example, a child scoring 24 on CLL (which has four scales) may have achieved only five of the points in writing but seven in reading. 
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Table 1. 

2007 Foundation Stage Profile national results - number of points achieved
Key

1. The number of points achieved does not necessarily represent a straight progression through the scale. For example, 14% of all children achieved 6 points in PSE: DA. This does not mean that they have necessarily achieved all the points from 1-6 as it is possible they could have achieved, for example, point 7 but not point 4.

2. A scale score of 0 (0 points gained) indicates where it has not been possible to record an assessment.

3. A scale score of 9 (achieving 9 points) indicates working beyond the early learning goals.

4. A scale score of 1-3 (achieving any 1, 2, or 3 points) indicates working towards the early learning goals.

5. A scale score of 4-8 (achieving any 4, 5, 6 or 7 points or all 8 points) indicates working within the early learning goals.

6. A scale score of 6 or more (achieving any 6 or more points) indicates working securely within the early learning goals.

7. In 2005 and 2006 the data was reported by local authorities in aggregate form.

PSE: DA
Personal, social and emotional development: Dispositions and attitudes

PSE: SD
Personal, social and emotional development: Social development

PSE: ED
Personal, social and emotional development: Emotional development

CLL: LCT
Communication, language and literacy: Language for communication and thinking

CLL: LSL
Communication, language and literacy: Linking sounds and letters

CLL: R
Communication, language and literacy: Reading

CLL: W
Communication, language and literacy: Writing

MAT: NLC
Mathematical development: Numbers as labels for counting

MAT: C
Mathematical development: Calculating

MAT: SSM
Mathematical development: Shape, space and measures

KUW
Knowledge and understanding of the world

PD
Physical development

CD
Creative development

Table from: http://www.dfes.gov.uk/rsgateway/DB/SFR/s000752/index.shtml
You can find the table for each year’s profile on http://www.dfes.gov.uk/rsgateway/whatsnew.shtml

Measuring achievement across scales

Children who have achieved 6 or more points in all scales within an area of learning are working securely in that assessment area. 
A child who achieves a good level of development is scoring 6 or more in all of the 7 scales in the PSE and CLL areas of learning. This particular measure is used to assess the progress made nationally in improving outcomes.
Children who achieve a score of 78 points or more across the 13 assessment scales score an average of 6 points per scale. When a child who achieves this overall score also achieves a score of 6 or more in each of the PSE and CLL scales, that child is deemed to be reaching a good level of overall achievement. This measure is used to assess the progress made by local authorities in improving outcomes, a duty placed on them by the Childcare Act of 2006.
Public Service Agreement target

The Public Service Agreement (PSA) target revised in 2006 includes 53% of children reaching a good level of development by 2008. The PSA target also included reducing the inequality gap between achievement of children in the most disadvantaged areas and others to 12%. Table 2 shows that roughly 35% of children in the 30% of most deprived areas have reached this good level of development in 2007, with an inequality gap of 17% (51−35% allowing for rounding).
Childcare Act 2006: statutory early years local authority targets

In 2007, full child level data were collected so targets for the inequality gap could be linked specifically to children rather than overall areas of deprivation. The Childcare Act 2006 imposes the following statutory early years targets on local authorities:

a. To raise the percentage of children achieving a good level of overall achievement on the Foundation Stage Profile; and

b. To narrow the percentage inequality gap in achievement by raising the results for the poorest performing 20% of children faster than the rest.

Table 2. 2007 percentage of children working securely in each area of learning in maintained schools
Percentage of children achieving 6 points or more in all scales in the area

	Area of learning
	Number of scales
	%

	
	
	

	Personal, social and emotional development
	3
	71

	Communication, language and literacy
	4
	49

	personal, social and emotional development and communication, language and literacy combined
	7
	45

	personal, social and emotional development and communication, language and literacy combined (in 30% most deprived areas)
	7
	35

	personal, social and emotional development and communication, language and literacy combined (in other areas)
	7
	51

	Mathematical development
	3
	66

	Knowledge and understanding of the world
	1
	77

	Physical development
	1
	88

	Creative development
	1
	78


Figures based on FSP full child collection (2007)

Children who have achieved 6 or more points in all scales within an area of learning are working securely in that assessment area. 
Appendix C: Inspecting the welfare requirements

	Welfare requirements in the Statutory Guidance
	Already part of s5 inspection
	Inspect specifically in EYFS (or for childcare of older children when relevant)?

	Safeguarding and promoting children’s welfare P22-28
	
	

	The school takes necessary steps to safeguard and promote the welfare of children
	( A significant element of all inspections- see latest s5 guidance
	Covered as part of s5

	· Safeguarding
	(
	No already covered

	· Information and complaints
	( May come through PQs
	Follow up if an issue arises 

	· Premises and security
	( Part of general observation
	Follow up any concerns as is the case in all s5

	· Outings 
	May be part of risk assessment
	Follow up any concerns as is the case in all s5

	· Equality of opportunities 
	(
	No already covered

	The school promotes the good health of the children, takes necessary steps to prevent the spread of infection and takes appropriate action when they are ill.
	SEF often includes information on this as part of CGS or linked to ECM on being healthy
	Not unless it appears to be an issue e.g. through PQ, an observation or incident, or issue from previous inspection.

Evidence will emerge from general inspection 

	· Medicines
	( CGS covers H&S issues
	May be part of H&S policy

	· Illnesses and injuries
	As above
	May be part of H&S policy

	· Food and drink
	( Part of general observation
	Follow up if an issue arises

	· Smoking 
	All schools are non smoking sites
	All schools are non-smoking sites

	Children’s behaviour is managed positively and in a manner appropriate for their stage of development. 
	(
	Already covered

	Suitable people P29-32
	
	

	Adults looking after children or having unsupervised access to them are suitable to do so.
	(
	Already covered as part of s5

	· Safe recruitment
	(
	Covered  in s5

	· Notification to Ofsted
	X
	No Registered providers only (will be part of a SI)

	· Alcohol/other substances
	X
	No - Respond if concerned 

	Adults looking after children have appropriate qualifications, training, skills and knowledge.
	X
	N/A. Registered providers only – relates to childcare (will be part of a SI)

	Staffing arrangements are organised to ensure safety, and to meet the needs of children.
	( Use professional judgement through observations
	Figures in part B of SEF may alert you to issues re staffing ratios; follow up concerns

	Suitable premises, environment and equipment P33-36
	
	

	Outdoor and indoor spaces, and furniture, equipment and toys are safe and suitable for their purpose.
	( Use professional judgement through observations
	Follow up any concerns 

	· Risk assessment
	Part of general H&S
	Follow up any concerns

	· Premises 
	As above 
	Follow up any concerns

	· Organisation of premises/equipment 
	As above
	Follow up any concerns

	Organisation P37
	
	

	Systems are organised to ensure that every chid receives an enjoyable and challenging learning and development experience that is tailored to meet their individual needs
	Already part of schedule - see learning and development section
	May need to follow up ‘key person’ system (N/A for childcare of older children)

	Documentation P38-40
	
	

	Records, policies and procedures required for the safe and efficient management of the school and to meet the needs of the children are maintained.
	X
	Unlikely to inspect in detail unless a concern arises

	· Data 
	X
	Unlikely to inspect in detail unless a concern arises

	· Providers’ records
	X
	Unlikely to inspect in detail unless a concern arises


Appendix D: Strategy for monitoring inadequate provision in schools with EYFS managed by the governing body
(NB provision for 0-3 and 3-5 has been separated in order to capture the different procedures for following up inadequacies in registered and non-registered provision. In reality, there would be only one EYFS judgement for the school overall.)

	School judgement
(Overall effectiveness)
 
	EYFS judgement
	Time frame for follow up visit(s)


	Monitoring strategy 
	By whom

	Inadequate 

- special measures
	Satisfactory or better 
	First visit 4-6 months.

Termly revisits until removed from category or re-inspection after 2 years.
	Under s8 procedures.

Check EYFS as part of regular monitoring as appropriate.
	HMI/AI but SM removal visit will need to schedule an AI trained to inspect and report on provision for 0-3 year-olds (‘0-3’).

	Inadequate 

- special measures
	0-3 satisfactory

3-5 inadequate
	First visit 4-6 months.

Termly revisits until removed from category or re-inspection after 2 years.


	Under s8 procedures: 3-5 a focus of all/most visits.
	As above.

	Inadequate 

- special measures
	0-3 ‘inadequate 1’

3-5 satisfactory
	First visit 4-6 months.

Termly revisits until removed from category or re-inspection after 2 years.
	Under s8 procedures: 0-3 a focus of all visits.
	AI trained to inspect and report on 0-3.

	Inadequate 

- special measures
	0-3 ‘inadequate 2’ 
3-5 satisfactory


	Enforcement action as required immediately after inspection including a possible visit before 3 months.

ED first visit 4-6 months, but closer to 4 months.

Termly revisits until removed from category or re-inspection after 2 years.


	CIE procedures – possible visit to check action taken.

Under s8 procedures: 0-3 issues to be a focus of all visits to ensure that provision is not slipping back.
	CD Inspector

Led by AI trained to inspect and report on 0-3 or HMI with EYFS trained AI depending on size of school and tariff.

	Inadequate 

- special measures 
	Whole EYFS inadequate
	Enforcement action if required (‘inadequate 2’) immediately after inspection including a possible visit before 3 months.

ED first visit 4-6 months, but closer to 4 months.

Termly revisits until removed from category or re-inspection after 2 years.
	CIE procedures – possible visit to check action taken if ‘inadequate 2’.

Under s8 procedures: EYFS issue(s) a focus of all visits as above
	As above.

	
	
	
	
	

	Inadequate 

- Notice to Improve
	Satisfactory or better
	6-8 months visit.

Re-inspection 12-16 months.
	Under s8 procedures: 1 day visit - EYFS not a focus.
Under section 5.
	HMI/AI

	Inadequate 

- Notice to Improve
	0-3 satisfactory

3-5 inadequate
	6-8 months visit.

Re-inspection 12-16 months.
	Under s8 procedures: 3-5s a focus.
Under section 5
	HMI/AI

	Inadequate 

- Notice to Improve
	0-3 ‘inadequate 1’

3-5 satisfactory


	6-8 months visit.
Re-inspection 12-16 months, but as close to 12 months as possible.
	Under s8 procedures: 0-3 a focus.

Under section 5.
	AI trained to inspect and report on 0-3. 

	Inadequate 

- Notice to Improve
	0-3 ‘inadequate 2’

3-5 satisfactory 
	Enforcement action taken immediately after inspection including a visit if necessary.

ED visit after 6 months.

Section 5 re-inspection 12-16 months, but as close to 12 months as possible.


	CIE procedures

Under s8 procedures: 0-3 a focus of visit.
	CD inspector.

AI trained to inspect and report on 0-3.

	Inadequate 

- Notice to Improve
	Whole  EYFS inadequate 
	As above, enforcement action may occur immediately after inspection if required for ‘inadequate 2’ in 0-3.

ED visit at 6-8 months but as close to 6 as possible.

S5 re-inspection 12-16 months, but as close to 12 months as possible.
	CIE procedures

Under s8 procedures: EYFS a focus.
Under section 5.
	CD inspector.
AI trained to inspect and report on 0-3.

	
	
	
	
	

	Satisfactory 
	Satisfactory or better
	Unlikely to visit (5% of G3 schools have a visit, but only those with areas of underperformance)
	
	

	Satisfactory 
	0-3 satisfactory

3-5 inadequate
	12-18 months visit.

Inspection after 3 years.
	Under s8 procedures ‘Grade 3’ monitoring visit: 3-5 a focus of visit.

Under section 5.
	HMI/AI

	Satisfactory
	0-3 ‘inadequate 1’

3-5 satisfactory


	12-18 months visit but as close to 12 months as possible.

Inspection after 3 years.
	Under s8 procedures ‘Grade 3’ monitoring visit: 0-3 a focus of visit.

Under section 5.
	AI trained to inspect 0-3 

	Satisfactory 
	Whole EYFS inadequate 
	12-18 months visit but as close to 12 months as possible.

Inspection after 3 years.
	Under s8 procedures ‘Grade 3’ monitoring visit: EYFS a focus of visit.

Under section 5.
	AI trained to inspect 0-3


NB: If a complaint is received about provision for 0-3 this would need to be investigated by CD through normal CIE procedures regardless of the timeframe for monitoring visits.
� Jim Rose, Independent review of the teaching of early reading: final report (0201-2006DOC-EN), DfES, 2006.


� As set out in Statutory Framework for the Early Years Foundation Stage
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