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Photocopiable material (half-day INSET) 

Individual summary assessment (EYFS profile) 
(Section 4, activity 4)

UPN 1315205603011 Terms in pre reception 0 Terms in 
reception

3

Gender Female Eligible for free school meals 
in area of deprivation*

No Ethnicity AOTH

In care No * Pocket of deprivation in Merton

SEN status No SEN English as an additional language English

PSED 1 PSED 2 PSED 3 CLL1 CLL2 CLL3 CLL4 PSRN 1 PSRN 2 PSRN 3 KUW PD CD
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KEY:

PSED1	 Dispositions and attitudes
PSED2 	 Social development
PSED3	 Emotional development
CLL1	 Language for communication and thinking
CLL2	 Linking sounds and letters
CLL3	 Reading
CLL4	 Writing
PSRN1	 Numbers as labels and for counting
PSRN2	 Calculating
PSRN3	 Shape, space and measures
KUW	 Knowledge and understanding of the world
PD	 Physical development
CD	 Creative development
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Photocopiable material (half-day INSET) 

Significant differences between boys and girls across the 
curriculum 
(Section 4, activity 5)

Comparison of outcomes for girls and boys
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Creative
development
scale point 8

Dispositions and
attitudes

scale point 6

Social
development
scale point 5 

CLL scale
point scale 6

EYFS profile assessment

Language for communication and thinking 
(LCT) scale point 6:

‘interacts with others in a variety of contexts, 
negotiating plans and activities and taking turns 
in conversation’.

Social development (SD) scale 
point 5:

‘forms good relationships with 
adults and peers’.

Dispositions and attitudes (DA)  
scale point 6:

‘continues to be interested, excited and 
motivated to learn’.

Creative development (CD) scale 
point 8:

‘expresses and communicates 
ideas, thoughts and feelings 
using a range of materials, 
suitable tools, imaginative play, 
role play, movement, designing 
and making, and a variety of 
songs and musical instruments’.
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Photocopiable material (half-day INSET) 

Coordinator’s action plan (Activity 6)

Dispositions and attitudes 

Scale point 6 (SP6): ‘Continues to be interested, motivated and excited to learn’.

Issue: Analysis of 2004 results shows boys were less likely to achieve SP6 than girls. 

90% of girls but fewer than 70% of boys achieved this goal.

Success criteria: Improve the engagement of boys in learning so it is equivalent to girls, 
with the overall aim of addressing the differences in boys’ and girls’ attainment across 
the curriculum. Do this by offering a curriculum that:

values play that engages boys, includes role play, themes and ideas that engage boys•n	

is resourced well to meet boys’ interests, including non-fiction books, appropriate •n	

role play artefacts and first-hand experiences

responds to children’s ideas of how to motivate and sustain the interest of boys•n	

values and makes provision for the range of learning styles•n	

enables learning to be active and large scale using the outside environment.•n	 4
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Coordinator’s action plan (Activity 6)

Task Action responsible Personnel and 
evaluation

Monitoring Resources

Identify 
whether the 
curriculum is 
‘boy friendly’.

Review provision for 
gender bias:

space and time •n	

for play

opportunities for •n	

role play

topics and themes •n	

for learning

books.•n	

Play coordinator

EYFS team

EYFS/stage 
coordinators

Literacy/EYFS 
coordinator

Examine involvement 
of boys in role play. Do 
they engage in some 
activities more than 
others?

Examine themes 
for gender bias, for 
example does garden 
centre offer scope for 
hard landscaping as well 
as selling flowers and 
plants?

Is there a rich provision 
of stories, poetry and 
books for reference of 
interest to boys?

Observation 
focus

 
 

Coordinator ½ 
day monitoring 
focus

 
 

Coordinator ½ 
day monitoring 
focus

Identify 
whether 
different 
learning styles 
are valued.

Examine 
opportunities for 
children to be 
active, outside and 
independent, and 
use visual, aural and 
kinaesthetic ways of 
learning.

EYFS coordinator 
with EYFS team.

Does the outside extend 
children’s learning across 
the curriculum?

Examine planning and 
observe teaching to 
identify how pupils’ 
range of learning styles 
is exploited to improve 
engagement of boys in 
free play.

Planning time 
discussion to 
involve whole 
EYFS team.

Coordinator ½ 
day monitoring 
focus.

Class teacher 
observation. 

Examine 
children’s 
ideas of what 
motivates 
them.

Observe and listen 
to children. Talk to 
boys and girls about 
what they enjoy/
dislike about their 
experience at school.

Identify who they like 
to be with and where 
they like to be with 
them.

Compare children’s 
idea of an interesting 
curriculum with what 
they actually experience.

Compare children’s 
preferred social groups 
and places where they 
like to have social 
interactions with what 
they actually experience.

 
 
 
 
 
 
Class circle time 
in groups.

Photocopiable material (half-day INSET) 
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General introduction to using the EYFS profile for school 
improvement (Activity 1 – Step 5)

Summarise feedback on key points in the use of the EYFS profile and school 
improvement and comparisons with own school/s.

The DVD shows how the school can use the EYFS profile to:

monitor the achievement of groups of pupils, in this case by gender•n	

identify strengths and weaknesses in provision•n	

indicate links across the curriculum to meet the needs of pupils in year 1•n	

support action planning to improve provision and children’s achievement•n	

provide information to meet the children’s individual needs•n	

be part of performance management.•n	

Analysing information from the EYFS profile to make comparisons 
for different groups by gender (Activity 2 – Step 2)

Summarise feedback on the differences in outcomes for boys’ and girls’ dispositions 
and attitudes, scale point 6 ‘Continues to be interested, motivated and excited to learn’. 
For example, 

90% of girls achieve scale point 6 by the end of the reception year•n	

fewer than 70% of boys do so.•n	

Summary feedback notes for INSET leader (half-day INSET)
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Analysing information from the EYFS profile to make comparisons 
for different groups by gender (Activity 2 – Step 4)

Summarise key points on how difference in the interest, motivation and excitement to 
learn between boys and girls might have arisen. The graph indicates that, overall, girls 
are more positive about learning than boys. This may arise for a number of reasons. 

Curriculum and activities do not address the interests of boys. For example:•n	

–	 role play can be dominated by traditionally feminine themes: home corner, 
hairdressers or places such as garden centres, which focus on selling flowers and 
ignore hard landscape play. 

Approaches to learning do not motivate boys. For example: •n	

–	 didactic teaching limits first-hand experience and opportunities to pursue own 
enquiries

–	 lack of freedom to move and work at places other than tabletops

–	 limited opportunities to learn in different ways that engage children in visual, aural 
and kinaesthetic approaches.

Resources do not meet the interest of boys. For example: •n	

–	 clothes provided for play suit the needs of girls, often not even being gender 
neutral

–	 books do not include non-fiction or stories on subjects that interest boys

–	 artefacts that interest boys are not made available. 

Analysing information from the EYFS profile to identify  
strengths and weaknesses in provision (Activity 3 – Step 3)

Summarise findings on the graph for scale points that raise concerns.

The columns for scales points 8 and 9 are very low compared to other aspects of reading. 

Scale point 8: ‘Shows an understanding of how information can be found in non-fiction 
texts to answer questions about where, who, why and how.’

Scale point 9: ‘Reads books of own choice with some fluency and accuracy.’

Very few children (girls or boys) achieve scale point 8. To achieve scale point 9, all other 
points need to be achieved. Therefore very few children achieve scale point 9.

Summary feedback notes for INSET leader (half-day INSET)
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Summary feedback notes for INSET leader (half-day INSET)

Analysing information from the EYFS profile to identify  
strengths and weaknesses in provision (Activity 3 – Step 5)

Summarise findings on how underachievement in the use of non-fiction texts might 
arise.

Underachievement in the use of non-fiction texts for boys and girls and for children •n	

across the range of capability is likely to indicate weaknesses in quality of provision.

It could indicate either that there may be too few non-fiction books available or that •n	

the curriculum does not raise questions for children to pursue, giving children little 
reason to refer to non-fiction texts. Both situations could result in underachievement 
in this area.

Resourcing may be in place and the curriculum may pose questions, but •n	

opportunities to work at length and depth, pursue investigations and engage in 
personal enquiries may not be valued or made available to children. This would also 
account for underachievement.

Using information from the EYFS profile to make the curriculum 
responsive to children’s needs (Activity 4 – Step 4)

Summarise the child’s strengths and points for support. 

The bar chart and radar graph indicate that this child’s strengths include her dispositions 
and attitudes to learning, knowledge of numbers as labels and for counting, shape, 
space and measures, knowledge and understanding of the world and her physical 
development. She needs support in her social development, in calculating and in 
developing writing skills. For example, by:

being given role play opportunities•n	

developing story-making skills•n	

play.•n	

4
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Summary feedback notes for INSET leader (half-day INSET)

Using information from the EYFS profile to make the curriculum 
responsive to children’s needs (Activity 5 – Step 4)

Summarise key points for supporting these boys in making progress. 

These graphs indicate that the children need support in important aspects of 
social development, expressing their ideas, sharing and negotiating and in forming 
relationships. This is having an impact on their achievement across the curriculum.

Key points to support these children might include:

planning explicitly to meet their identified needs; these graphs indicate a focus on •n	

social development

providing plenty of social and oral experiences across the curriculum•n	

coordinators teasing out cross-curricular links in planning•n	

ensuring that school policy recognises and supports the benefits of cross-curricular •n	

links, for example in the organisation of the timetable, in schemes of work, in short-
term planning

involving children in making choices related to social groupings.•n	

Using EYFS profile information to improve your school  
(Activity 6 – Step 4)

Summarise ways in which the action plan has been influenced by the summative 
assessment of boys for dispositions and attitudes.

Action plan involved all staff who influence provision for these children.•n	

Staff found out what the preferences of this group of boys were in terms of social •n	

groupings, curricular interests and places to be.

Boys’ preferences were compared with provision on offer.•n	

Curriculum was examined for any gender bias.•n	

Staff looked at how learning styles were met. Staff identified how they were going to •n	

monitor provision and identified success criteria in terms of outcomes for children.
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Summary feedback notes for INSET leader (half-day INSET)

The potential of using EYFS profile information to improve  
your school (Activity 7 – Step 4)

Summarise the key points on the potential for using information from the EYFS profile 
to improve schools.

Inform planning for individual children, groups of children, classes and year groups, •n	

and the whole school.

Influence staff liaison.•n	

Extend leadership and management roles of key staff.•n	

Inform planning for the professional needs of staff.•n	

Promote the need for EYFS practice to extend into year 1 and beyond.•n	

Promote links across the curriculum.•n	

Indicate strengths and weaknesses in provision.•n	
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